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a b s t r a c t

This study examined relationships among parents’ physiological
regulation, their emotion socialization behaviors, and their
children’s emotion knowledge. Parents’ resting cardiac vagal tone
was measured, and parents provided information regarding their
socialization behaviors and family emotional expressiveness. Their
4- or 5-year-old children (N = 42) participated in a laboratory ses-
sion in which their knowledge of emotional facial expressions and
situations was tested and their own resting vagal tone was moni-
tored. Results showed that parents’ vagal tone was related to their
socialization behaviors, and several parent socialization variables
were related to their children’s emotion knowledge. These findings
suggest that parents’ physiological regulation may affect the emo-
tional development of their children by influencing their parenting
behaviors.

� 2008 Elsevier Inc. All rights reserved.

Introduction

By preschool, children have arrived at the point where understanding of emotions becomes
paramount. At this age, children begin to spend less time in their home environment and move
to a setting in which their first nonfamilial social relationships are formed. They must rely less
on the emotional coaching of their caregivers and begin to demonstrate affective competence
in their independent social interactions. Emotion knowledge, or understanding the emotional
reactions of others and the situations that likely cause them, is a key component of emotional
competence and contributes to the development of the ability to engage in successful social
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interactions (Denham et al., 2003; Halberstadt, Denham, & Dunsmore, 2001). Children who are
able to accurately read the emotional expressions of others and predict a likely emotional reac-
tion in a given social situation can use this information to negotiate interpersonal interaction and
successfully function in their new world of peer relationships. The current study employs a mul-
timethod approach to investigate emotion situation knowledge and emotion expression knowl-
edge in young children and probes the socialization and physiological concomitants of its
development.

Parents must actively socialize their children to understand the norms of emotional behavior, a
process often referred to as emotional socialization (Halberstadt, Fox, & Jones, 1993; Pollak & Thoits,
1989). Parents socialize their children through means such as emotional discourse, reaction to their
children’s emotions, and modeling. They can set the stage for their children’s future emotion
knowledge both directly through teaching of emotional information and indirectly through their
own emotional actions and reactions.

Previous research findings are consistent with the premise that children’s emotional compe-
tence develops, at least in part, within the context of parental emotion socialization. Studies have
shown that parents who socialize their children by modeling positive expressive styles, showing
high levels of emotional responsiveness, encouraging their children’s own emotional expression,
and discussing emotional events have more affectively competent children (Denham, Mitchell-
Copeland, Strandberg, Auerbach, & Blair, 1997; Denham, Zoller, & Couchoud, 1994). Relating di-
rectly to emotion knowledge, studies have also shown that children better understand emotion
when parents are emotionally expressive and responsive (Denham & Grout, 1992) and foster
an atmosphere of positive emotional expressiveness within the home (Denham & Kochanoff,
2002). Previous studies also indicate that adequate balance of both positive and negative emo-
tions in the family environment is indicative of children’s adept emotional functioning (Eisenberg
& Fabes, 1994; Valiente et al., 2006). Although the previous literature has established a link be-
tween parental socialization of emotion and children’s emotional competence, the specific mech-
anisms underlying this relationship are still under investigation.

Emotional behaviors, whether in adults or in children, are believed to have an underlying
physiological basis and to be influenced by people’s physiological regulation. Cardiac vagal tone
(VT), a measure of the variability in heart rate (Porges, 1995), is commonly used as an index
of such regulation. Optimal resting VT is thought to underlie adaptive behavioral and emotional
responses to environmental demands (Porges, Dousard-Roosevelt, & Maiti, 1994). Multiple studies
of emotion during early childhood have found that high baseline VT is associated with several
aspects of emotional competence, including but not limited to appropriate affective responding
(Calkins, 1997), better emotion regulation (Fox, 1989), and fewer internalizing and externalizing
behavior problems (El-Sheikh, Harger, & Whitson, 2001). However, it must be noted that a con-
sistent relationship between VT and emotional competence is not always found (e.g., Eisenberg
et al., 1995).

Although links between underlying physiological systems and overt emotional behaviors may
develop during infancy and early childhood, they also are evident during adulthood (Butler,
Wilhelm, & Gross, 2006; Gross, 2002). Thus, parents’ emotion socialization behaviors might be
expected to be influenced by their own physiological regulation. For example, parents with higher
resting VT might be more likely to foster a positive emotional environment and encourage emo-
tional expression by their children. As described above, these socialization behaviors have been
associated with children’s emotion competence and, in particular, the development of emotion
knowledge. Furthermore, due to shared genes and environment, parents and children might pos-
sibly show similarity in the physiological systems that influence competent emotional
functioning.

Thus, our study seeks to investigate the links between parental physiological regulation and their
emotion socialization behaviors that, in turn, may affect children’s developing emotion knowledge.
Although previous research has examined relationships between children’s physiological systems
and overt emotional behavior, no study has addressed linkages among parents’ VT, their emotion
socialization behaviors, and the emotional development of their children.
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Method

Participants

Participants were 44 4- or 5-year-olds (25 boys and 19 girls, mean age = 59.05 months,
SD = 5.36) and their primary caregivers recruited from the local community. Most children were
tested with their mothers; however, 3 children were tested with their fathers and 1 was tested
with a grandmother because these were their primary caregivers. The ethnic distribution of the
sample reflected that of the mid-sized, southeastern U.S. town (68% Caucasian, 23% African
American, 9% Hispanic/Asian/Middle Eastern). Of the 44 children, 2 were dropped from the data
analyses, 1 who was not a native English speaker and 1 who was unable to complete the tasks,
leaving a final sample of 42 children.

Questionnaire measures

During the children’s participation in the laboratory tasks, parents were asked to complete a series
of short questionnaires. Those relevant to the current study, regarding family emotion socialization
practices, are discussed below.

Coping with children’s negative emotions scale
The Coping with Children’s Negative Emotions Scale (CCNES) (Fabes, Eisenberg, & Bernzweig, 1990)

is a self-report questionnaire that measures parents’ reactions to their children’s negative affect in sit-
uations that cause distress. Subscales (12 items per subscale) include Distress Reactions, Punitive
Reactions, Expressive Encouragement, Emotion-Focused Reactions, Problem-Focused Reactions, and
Minimization Reactions, with scores on each subscale ranging from 1 to 7. The mean Cronbach’s alpha
for subscales of the CCNES was .77 (ranging from .68 to .88).

Self-expressiveness in the family questionnaire
The Self-Expressiveness in the Family Questionnaire (SEFQ) (Halberstadt, Cassidy, Stifter, Parke, &

Fox, 1995) measures family expressiveness of emotion by asking parents how often various emotional
reactions occur in their home. Subscales (10 items per subscale) include Positive Dominant Expres-
sion, Positive Submissive Expression, Negative Dominant Expression, and Negative Submissive Expres-
sion, with scores on each subscale ranging from 1 to 9. The mean Cronbach’s alpha for subscales of the
SEFQ was .76 (ranging from .73 to .82).

Physiological measures

Resting heart rate data were collected from both the parents and their children (MP150,
Biopac Systems, Goleta, CA, USA). First, we placed heart rate sensors on the parents and collected
3.5 min of data while the parents sat silently in the testing room. Children were taken to a sep-
arate room and allowed to watch their parents’ heart rate waveforms on a computer screen,
which served to familiarize children to the nature of the heart rate collection procedure. Then
children were asked whether they would like to wear the ‘‘heart stickers” and were shown
how the sensors would be placed on their bodies by demonstration on a stuffed animal. After
the children gave verbal consent, the three sensors were placed onto their chests in a triangular
pattern. Children were then asked to watch a cartoon video while 7 min of baseline activity was
recorded. This video was G rated and free of strong emotional content. Although this procedure
does not provide a true baseline because the children’s attention was engaged, it is considered
necessary to ensure minimal movement or emotional expression from young child participants
(Calkins, 1997). Heart rate data were later visually edited for artifact (Mindware Technologies,
Gahanna, OH, USA), and the VT statistic was computed by a laboratory member certified in
Porges’s (1985) MXedit software. Any file containing more than 5% artifact was considered to
be unusable and was treated as missing data.
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Laboratory tasks

Children completed a series of short emotional laboratory tasks. Those that are relevant to the cur-
rent study are discussed below.

Facial expression identification
Through a computer game, a cartoon kangaroo narrator (‘‘Skippy”) asked the child participants to

help identify pictures of facial expressions corresponding to a specific emotion label (e.g., ‘‘Touch the
happy face”). Using a touch screen computer, children selected the face (either happy, sad, angry, fear-
ful, surprised, or disgusted) from a set of pictures of four child or adult models posing emotional
expressions considered to be prototypes for these emotions (Ekman & Friesen, 1975). Each emotion
was prompted four times for a total of 24 trials. These photographs have been used in multiple pub-
lished studies (e.g., Camras & Allison, 1985; Wismer Fries & Pollak, 2004) and have been coded by a
trained Facial Action Coding System (FACS) coder (Ekman & Friesen, 1978) to guarantee validity. To
ensure understanding of the task, children were given two practice trials and were coached on the task
until adequate understanding was achieved. Children received positive feedback throughout the task
regardless of their performance.

Emotion situation knowledge
We created a computerized version of Denham’s (1986) widely used emotion situation knowledge

task. During the computer task, Skippy reappeared to present 32 short vignettes about children and
emotional events typical of their daily lives (i.e., going to an ice cream shop, experiencing a nightmare,
having a favorite toy broken). The vignettes were depicted in simple line drawings, with the main
story character displaying a neutral facial expression. The narrator of the story always spoke in a neu-
tral tone; however, the exclamation of the child character contained emotion intonation to match the
story. Children were asked to choose how the story character was feeling by touching one of four pic-
tures of children posing emotional facial expressions (happy, sad, angry, or fearful).

Results

Data reduction

To form more comprehensive measures of parental emotion socialization, subscales from the
CCNES and SEFQ were combined. Following the theoretical distinction and empirical findings of Eisen-
berg and Fabes (1994), we created aggregate CCNES scores of dismissing behaviors and coaching
behaviors. This was accomplished by totaling those subscales hypothesized to indicate negative
parental emotion socialization practices (i.e., the minimizing, punitive, and distress reaction sub-
scales) and those subscales hypothesized to indicate positive parental emotion socialization practices
(i.e., the expressive encouragement, emotion-focused coping, and problem-focused coping reaction
subscales). Also, in following the cited study, the dismissing behaviors aggregate score was subtracted
from the coaching behaviors aggregate score to provide a CCNES balance score. Similarly, following
Valiente and colleagues (2006), we created a SEFQ balance score by subtracting the negative emo-
tional behavior subscales of the SEFQ summed together (negative dominant emotion and negative
submissive emotion) from the positive emotional behavior subscales summed together (positive dom-
inant emotion and positive submissive emotion). Both balance scores have been used in previous stud-
ies as indicators of optimal socialization behaviors and expression in the home.

Finally, the total numbers of correct responses in both emotion knowledge tasks were summed to
provide emotion expression and emotion situation knowledge scores (see Table 1).

Data analysis

We used multiple imputation, as implemented in SAS Proc MI (SAS Institute, Cary, NC, USA), to ad-
dress the relatively small amount of missing data in our study. Due to artifacts from participant
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movement and equipment malfunction, one child was missing VT data. There were no missing parent
baseline VT, questionnaire, or child behavioral data.

To explore the effects of child age on our emotion knowledge variables, we computed bivariate cor-
relations (see Table 2). Not surprisingly, age was related to both emotion expression knowledge,
r = .33, p < .05, and emotion situation knowledge, r = .32, p < .05. On both measures, 5-year-olds scored
higher than 4-year-olds: emotion expression knowledge, F(1, 40) = 5.74, p < .05; emotion situation
knowledge, F(1, 40) = 8.13, p < .01.

The first focus of our study was to probe the relationship between parents’ physiological regulation
and their socialization practices. Therefore, we conducted a series of correlations between parent
baseline VT and CCNES and SEFQ scores. First, parent baseline VT was significantly correlated with
both the CCNES balance score, r = .33, p < .05, and the SEFQ balance score, r = .34, p < .05, indicating
that parents with better physiological regulation reported home environments that included a favor-
able balance of emotional interaction. In addition, the relationship between parent baseline VT and the
CCNES coaching behaviors aggregate score was nearly significant, r = .29, p = .06, indicating that par-
ents with superior physiological profiles may be prone to more optimal socialization behaviors.

The second focus of our study was to examine the contribution of parents’ socialization practices to
their children’s emotion knowledge. Therefore, we examined a series of correlations between parents’
reports of their emotion socialization behaviors and children’s performance on the emotion

Table 1
Descriptive statistics for study variables

Mean SD Range

Background variables
1. Age (months) 59.05 5.36 48–68

Physiological variables
2. Child baseline VT 6.38 1.30 3.23–8.32
3. Parent baseline VT 5.76 1.23 2.89–8.01

Emotion socialization variables
4. CCNES coaching behaviors 16.85 1.75 12.92–20.50
5. CCNES dismissing behaviors 7.45 1.76 3.83–12.08
6. CCNES balance score 9.41 2.73 4.96–16.67
7. SEFQ balance score 5.87 1.99 1.48–9.10

Emotion knowledge variables
8. Expression knowledge 17.0 2.59 9.0–21.0
9. Situation knowledge 23.5 3.46 16.0–29.0

Table 2
Intercorrelations among study variables

2 3 4 5 6 7 8 9

Background variable
Child age .27 .22 .12 .01 .07 �.10 .33* .32*

Physiological varibles
Child baseline VT .04 .18 .07 .07 .15 .03 .04
Parent baseline VT .29# �.21 .33* .34* �.06 .30*

Emotion socialization variables
CCNES coaching behaviors �.21 .78** .17 �.06 .15
CCNES dismissing behaviors �.78** �.18 �.31* �.29#

CCNES balance score .22 .17 .28#

SEFQ balance score �.08 .07

Emotion knowledge variables
Expression knowledge .59**

Situation knowledge —

Note. N = 42, #p < .07, *p < .05, **p < .01.
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knowledge tasks. The CCNES dismissing behaviors aggregate score correlated negatively with emotion
expression knowledge, r = �.31, p < .05, and its negative relationship with emotion situation knowl-
edge approached significance, r = �.29, p = .06. Specifically, parents who reported themselves as using
negative emotion socialization behaviors had children who demonstrated less emotion knowledge.
When entered into linear regression models (at the second step), CCNES dismissing behavior scores
contributed 9% of the variance in emotion situation knowledge, DR2 = .087, F = 4.16, p < .05, and 10%
of the variance in emotion expression knowledge, DR2 = .099, F = 4.88, p < .05, beyond that of age (en-
tered at the first step). Also, the correlation between the CCNES balance score and emotion situation
knowledge was nearly significant, r = .28, p = .07, suggesting that parents who described more balance
in their socialization behaviors had children who were more knowledgeable about emotion situations.

We conducted further correlational analyses to better understand the relationship between parent
and child physiological regulation and child emotion knowledge. No significant relationships were
found between child VT and either emotion knowledge measure. Parent baseline VT, however, was re-
lated to emotion situation knowledge, r = .30, p = .05. Finally, parent baseline VT did not correlate with
child baseline VT, r = .04, p = .82.

Discussion

The current study is the first to demonstrate links between parents’ physiological regulation and
their emotion socialization practices. Parents with higher resting VT reported more desirable emotion
socialization behaviors. We also found that parents with high resting VT, indicative of better regula-
tion abilities, had children who were more knowledgeable about emotional situations. In addition,
replicating previous studies, we found relationships between parental emotion socialization and
children’s emotion knowledge. Parents who encouraged emotional expression in their children had
children who were more knowledgeable about emotional situations.

The first focus of our study was to examine the link between parents’ physiological regulation
and their reported socialization behaviors. Parents who had higher resting VT, which is considered
to be indicative of better regulatory abilities (Porges, 1995), scored higher on several measures of
optimal socialization. Although these results are novel, they are consistent with theories hypothe-
sizing a relationship between the vagal system and modulation of emotional reactivity and expres-
sion and with previous research showing a relationship between VT and other forms of behavioral
regulation (for an example, see Porges et al., 1994). According to this research, when one is met
with a physical, cognitive, or emotional challenge, high basal VT helps to minimize emotional reac-
tivity, allowing attention toward environmental demands (Porges, 1995). Therefore, parents who
themselves are better at regulating emotion may also be better able to focus their attention away
from their own affective arousal and, thus, may more effectively socialize their children’s emo-
tional reactions under distressing circumstances and highly arousing positive events. Certain con-
troversy does exist, however, regarding the underlying construct of VT and its measurement
(Grossman & Kollai, 1993), preventing us from absolute understanding of the nature in which this
physiological variable directly influences emotional behaviors.

We also sought to replicate previous literature and examine the effects of parental emotion
socialization behaviors on children’s development of emotion understanding. We found that par-
ents’ CCNES dismissing behavior scores were negatively related to their children’s emotion expres-
sion and emotion situation knowledge, whereas the CCNES balance score was positively related to
emotion situation knowledge. These results are generally consistent with the previous literature
showing that parental socialization of emotion is linked to the development of emotional compe-
tence. For example, Denham and Kochanoff (2002) found that parental socialization behaviors, as
measured by the CCNES, contribute to children’s understanding of emotional expressions and sit-
uations. Similarly, Eisenberg, Fabes, and Murphy (1996) found that the CCNES predicted children’s
positive social functioning.

With respect to parents’ emotional expressivity, some previous studies have reported a link
between emotion expression in the family and child emotional competence. For example, Eisen-
berg and colleagues (1992) found that mothers’ reports of emotional expression in their homes,
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as indicated by the SEFQ, predicted appropriate emotional expression in their children. However,
other studies (e.g., Garner & Power, 1996) have failed to find a significant link between the SEFQ
and children’s emotion knowledge. Our study also found no relationship between the SEFQ and
children’s emotion understanding. Thus, the findings of our study are generally in harmony with
some of the literature on emotion socialization, although the literature itself is not entirely
consistent.

We also found that parent VT was positively related to children’s emotion situation knowledge.
Our hypothesis is that this relationship is mediated by parents’ socialization behaviors, as re-
flected most strongly in their CCNES balance scores. Nonetheless, the relationship between CCNES
balance score and situation knowledge was not strong enough in our study to justify our formally
testing a mediation model. However, we believe that the general pattern of our findings suggests
that one might profitably proceed to further investigate these relationships, perhaps using larger
sample sizes and a variety of other measures of emotion knowledge and parent socialization.

Consistent with previous studies (e.g., Bornstein & Suess, 2000), we found no relationship between
parent and child VT. Therefore, our data do not suggest that parents’ VT influences children’s emotion
knowledge through its effect on children’s VT. Instead, as we suggested above, parents’ regulation may
affect the emotional competence of their children through their own emotional socialization behav-
iors. These positive socialization behaviors may lead children to develop better knowledge of emotion
and, subsequently, better social and emotional competence.

The results of our study contribute to a growing body of literature examining the relation-
ship between parental socialization and children’s emotional development. However, some
important limitations must be acknowledged. First, our relatively small sample size precluded
using more sophisticated analytical techniques to probe relationships among our study vari-
ables. Second, only one primary caregiver was tested with each child participant, and the gen-
der of that parent was not always constant. Possibly, a relationship between parent and child
VT does exist but is more difficult to detect with limited data from a single family member.
Also, given that slight differences have been found in the relationship between VT and temper-
ament based on gender of the child (Eisenberg, Fabes 1996), there may also be similar differ-
ences between mothers and fathers. A final limitation involves the correlational nature of the
bivariate relationships we found. Because correlations cannot specify the direction of causality,
one might argue that emotion socialization behaviors or child emotion knowledge determines
parent VT. This latter possibility is unlikely, however, given previous research showing that
parent resting VT remains stable from 2 months to 5 years after the birth of the child (Born-
stein & Suess, 2000). If parents’ VT has stabilized before their child’s birth, it seems reasonable
to propose that parent VT later influences their child’s development through its effect on the
parents’ own socialization behaviors. Nonetheless, future studies may further examine the ge-
netic, physiological, and behavioral pathways through which parents affect their children’s
emotional development.

In conclusion, our study has suggested that parents’ physiological regulation influences their emo-
tion socialization behaviors and the emotion understanding of their children. By influencing children’s
emotion knowledge, parent socialization may indirectly—as well as directly—affect children’s interac-
tion with their teachers and peers during the preschool years. Thus, the current study highlighted the
multiple pathways through which parents can affect the early social relationships formed by their
children.

Acknowledgments

This research was supported by a Duke Interdisciplinary Initiative in Social Psychology (DIISP)
grant provided through Duke University. We gratefully acknowledge the participation of the children
and families who volunteered to be part of our study. We also thank Elizabeth Kauffman and the Duke
psychology and neuroscience graduate students for their help in creating project stimuli, Susanne
Denham for allowing us to use her emotion knowledge task, and Parul Kakar, Jenny Feldman, Blair
Burke, Jennifer Smith, Citlaly Gonzalez, and Jorgianne Robinson for their help in testing participants
and in data preparation and analysis.

314 S.B. Perlman et al. / J. Exp. Child Psychol. 100 (2008) 308–315



Author's personal copy

References

Bornstein, M. H., & Suess, P. E. (2000). Child and mother cardiac vagal tone: Continuity, stability, and concordance across the
first 5 years. Developmental Psychology, 36, 54–65.

Butler, E. A., Wilhelm, F. H., & Gross, J. J. (2006). Respiratory sinus arrhythmia, emotion, and emotion regulation during social
interaction. Psychophysiology, 43, 612–622.

Calkins, S. D. (1997). Cardiac vagal tone indices of temperamental reactivity and behavioral regulation in young children.
Developmental Psychobiology, 31, 125–135.

Camras, L., & Allison, K. (1985). Children’s understanding of emotional facial expressions and verbal labels. Journal of Nonverbal
Behavior, 9, 84–94.

Denham, S. A. (1986). Social cognition, prosocial behavior, and emotion in preschoolers: Contextual validation. Child
Development, 57, 194–201.

Denham, S. A., Blair, K. A., DeMulder, E., Levitas, J., Sawyer, K., Auerbach-Major, S., & Queenan, P. (2003). Preschool emotional
competence: Pathway to social competence? Child Development, 74, 238–256.

Denham, S. A., & Grout, L. (1992). Socialization of emotion: Pathway to preschoolers’ emotional and social competence. Journal
of Nonverbal Behavior, 17, 205–227.

Denham, S. A., & Kochanoff, A. T. (2002). Parental contributions to preschoolers’ understanding of emotion. Marriage & Family
Review, 34, 311–343.

Denham, S. A., Mitchell-Copeland, J., Strandberg, K., Auerbach, S., & Blair, K. (1997). Parental contributions to preschoolers’
emotional competence: Direct and indirect effects. Motivation and Emotion, 21, 65–86.

Denham, S. A., Zoller, D., & Couchoud, E. A. (1994). Socialization of preschoolers’ emotion understanding. Developmental
Psychology, 30, 928–936.

Eisenberg, N., & Fabes, R. A. (1994). Mothers’ reactions to children’s negative emotions: Relations to children’s temperament and
anger behavior. Merrill–Palmer Quarterly, 40, 138–156.

Eisenberg, N., Fabes, R. A., Carlo, G., Troyer, D., Speer, A. L., Karbon, M., & Switzer, G. (1992). The relations of maternal practices
and characteristics to children’s vicarious emotional responsiveness. Child Development, 63, 583–602.

Eisenberg, N., Fabes, R. A., Karbon, M., Murphy, B. C., Wosinski, M., Polazzi, L., Carlo, G., & Juhnke, C. (1996). The relations of
children’s dispositional prosocial behavior to emotionality, regulation, and social functioning. Child Development, 67,
974–992.

Eisenberg, N., Fabes, R. A., & Murphy, B. C. (1996). Parents’ reactions to children’s negative emotions: Relations to children’s
social competence and comforting behavior. Child Development, 67, 2227–2247.

Eisenberg, N., Fabes, R. A., Murphy, B. C., Maszk, P., Smith, M., & Karbon, M. (1995). The role of emotionality and regulation in
children’s social functioning: A longitudinal study. Child Development, 66, 1360–1384.

Ekman, P., & Friesen, W. V. (1975). Unmasking the face: A guide to recognizing emotions from facial cues. Oxford, UK: Prentice Hall.
Ekman, P., & Friesen, W. (1978). Facial Action Coding System: A technique for the measurement of facial movement. Palo Alto, CA:

Consulting Psychologists Press.
El-Sheikh, M., Harger, J., & Whitson, S. M. (2001). Exposure to interparental conflict and children’s adjustment and physical

health. Child Development, 72, 1617–1636.
Fabes, R. A., Eisenberg, N., & Bernzweig, J. (1990). The Coping with Children’s Negative Emotions Scale: Procedures and scoring.

Tempe: Arizona State University. (Available on request from the authors)
Fox, N. A. (1989). Psychophysiological correlates of reactivity during the first year of life. Developmental Psychology, 25, 364–372.
Garner, P. W., & Power, T. G. (1996). Preschoolers’ emotional control in the disappointment paradigm and its relation to

temperament, emotional knowledge, and family expressiveness. Child Development, 67, 1406–1419.
Gross, J. J. (2002). Emotion regulation: Affective, cognitive, and social consequences. Psychophysiology, 39, 281–291.
Grossman, P., & Kollai, M. (1993). Respiratory sinus arrhythmia, cardiac vagal tone, and respiration: Within- and between-

individual relations. Psychophysiology, 30, 486–495.
Halberstadt, A. G., Cassidy, J., Stifter, C. A., Parke, R. D., & Fox, N. A. (1995). Self-expressiveness within the family context:

Psychometric support for a new measure. Psychological Assessment, 7, 93–103.
Halberstadt, A. G., Denham, S. A., & Dunsmore, J. C. (2001). Affective social competence. Social Development, 10, 79–119.
Halberstadt, A. G., Fox, N. A., & Jones, N. A. (1993). Do expressive mothers have expressive children? The role of socialization in

children’s affect expression. Social Development, 2, 48–65.
Pollak, L. H., & Thoits, P. A. (1989). Processes in emotional socialization. Social Psychology Quarterly, 52, 22–34.
Porges, S. W. (1985). Method and apparatus for evaluating rhythmic oscillations in aperiodic physiological response systems,

U.S. patent 4,510,944.
Porges, S. W. (1995). Cardiac vagal tone: A physiological index of stress. Neuroscience and Biobehavioral Reviews, 19, 225–233.
Porges, S. W., Dousard-Roosevelt, J. A., & Maiti, A. K. (1994). Vagal tone and the physiological regulation of emotion. In N. A. Fox

(Ed.), Emotion regulation: Behavioral and biological considerations (Monographs of the Society for Research in Child
Development, pp. 167–186). Chicago: University of Chicago Press.

Valiente, C., Eisenberg, N., Spinrad, T., Reiser, M., Cumberland, A., Losoya, S., & Liew, J. (2006). Relations among mothers’
expressivity, children’s effortful control, and their problem behaviors: A four-year longitudinal study. Emotion, 6, 459–472.

Wismer Fries, A. B., & Pollak, S. D. (2004). Emotion understanding in post-institutionalized Eastern European children.
Development and Psychopathology, 16, 355–369.

S.B. Perlman et al. / J. Exp. Child Psychol. 100 (2008) 308–315 315


